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ABSTRACT

This research is motivated by the decline of universal values influenced by the rapid growth of technology 
and weak social-family support, schools emerge as strategic institutions to foster the integrity of universal 
values. This study aims to explore the important role of universal values at all levels of education in the 
implementation through physical education in schools. This research method uses a qualitative approach 
with a case study to explain the relationship between teachers and the application of universal values in 
physical education. The number of informants in this study was 30 teachers with details of 10 elementary 
school teachers, 10 junior high school teachers and 10 senior high school teachers. The findings show that 
elementary, junior high school, and senior high school teachers implement value education with varying 
depths from instilling basic virtues to engaging in ethical reflection. Although teacher competence is good, 
challenges such as limited time, lack of parental support, diverse student backgrounds, and integration 
programs that have not been planned perfectly. The results of this study conclude that collaborative 
efforts between educators and families are essential to strengthen consistent value formation. In addition, 
integrating value education with environmental education can foster sustainable attitudes and responsible 
behavior. This study emphasizes that values education must be embedded in school culture, supported by 
planned programs, competent teachers and parental cooperation.
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RESUMEN

Esta investigación, motivada por el declive de los valores universales, influenciado por el rápido crecimiento 
tecnológico y el escaso apoyo sociofamiliar, motiva a las escuelas a emerger como instituciones estratégicas 
para fomentar la integridad de dichos valores. Este estudio busca explorar la importancia de los valores 
universales en todos los niveles educativos para su implementación a través de la educación física en las 
escuelas. Este método de investigación utiliza un enfoque cualitativo con un estudio de caso para explicar la 
relación entre el profesorado y la aplicación de valores universales en la educación física. El estudio contó 
con 30 docentes, de los cuales 10 eran de primaria, 10 de secundaria y 10 de bachillerato. Los hallazgos 
muestran que el profesorado de primaria, secundaria y bachillerato implementa la educación en valores con 
distintos niveles de profundidad, desde la inculcación de virtudes básicas hasta la reflexión ética. Si bien
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la competencia docente es buena, existen desafíos como la escasez de tiempo, la falta de apoyo parental, 
la diversidad de orígenes estudiantiles y la planificación deficiente de los programas de integración. Los 
resultados de este estudio concluyen que la colaboración entre educadores y familias es esencial para 
fortalecer la formación consistente de valores. Además, la integración de la educación en valores con la 
educación ambiental puede fomentar actitudes sostenibles y un comportamiento responsable. Este estudio 
enfatiza que la educación en valores debe estar incorporada a la cultura escolar, apoyada por programas 
planificados, maestros competentes y cooperación de los padres.

Palabras clave: Valores Sociales; Educación de Calidad; Valores; Implementación; Educación Física.

INTRODUCTION
Values education is a broad approach to encouraging moral and ethical growth in people and society as a 

whole. Its goal is to help people develop a deep understanding of the principles that guide their actions and 
choices.(1,2) It includes a wide range of teaching methods and philosophical ideas that aim to teach students to 
be responsible, caring, and aware of their surroundings (3). The main goal of values education is to give people 
the mental and emotional skills they need to deal with difficult moral problems, make smart decisions, and 
make their communities better places to live.(4) Values, often described as motivators, play a crucial role in 
shaping our lives, influencing everything we do, and understanding them can deepen self-awareness, which 
is a key element in leadership development.(5) This form of education transcends the mere transmission of 
information, instead focusing on the holistic development of character and the cultivation of a moral compass 
that guides individuals throughout their lives. Integrating values education into various educational settings 
requires a nuanced understanding of its theoretical foundations, practical implementation strategies, and the 
diverse cultural contexts in which it is applied. 

Core Principles and Objectives of Values Education
At its core, values education seeks to bridge the gap between ideal societal norms and the realities of 

the world, addressing the increasing disconnect that often fuels social problems (6). This involves fostering an 
environment where individuals are encouraged to critically examine their own beliefs and actions in relation to 
broader ethical frameworks. Social values, reflecting a society’s ideal ways of thinking and acting, should ideally 
align with the values demonstrated in the real world to foster social cohesion and harmony.(6) The development 
of moral values, including love, responsibility, and justice, is central to this educational endeavor, focusing on 
cultivating a rational understanding of morality.(7) By focusing on building character, teaching techniques, and 
relevant course materials, values education provides an avenue for discussing and implementing such morals.(8) 
Values education aims to cultivate essential values, as well as instilling critical thinking and ethical reasoning 
skills.(9) These skills enable individuals to analyze complex situations, evaluate different perspectives, and 
make informed decisions based on ethical considerations.(10) Furthermore, values education encourages the 
development of empathy and compassion, fostering a sense of interconnectedness and social responsibility.
(11) This involves promoting understanding and respect for diverse cultures, beliefs, and perspectives, thereby 
fostering inclusivity and tolerance.

The implementation of values education necessitates a multifaceted approach that integrates diverse 
pedagogical strategies and considers the unique needs and contexts of learners. Effective implementation 
involves creating a supportive and inclusive learning environment where individuals feel safe to explore their 
values, express their opinions, and engage in open dialogue.(6) Active learning methodologies, such as group 
discussions, role-playing, and case studies, can be employed to promote critical thinking, problem-solving, and 
ethical reasoning skills. Storytelling, debates, and community service projects are other effective methods for 
engaging learners and fostering a sense of social responsibility. The creation of a positive value atmosphere in 
schools is critical, as it allows students to observe firsthand the importance of honesty and respect. Teachers 
play a crucial role in modeling ethical behavior, providing guidance and support, and facilitating meaningful 
discussions on ethical dilemmas.(12) Values education can be integrated into the English as a second or foreign 
language classroom, with teachers taking a proactive role in the value development of their students.(13) 
Teachers require assistance from parents, school stakeholders and the media to instill values in students.(14) 
Additionally, technology can be leveraged to enhance values education through interactive simulations, online 
resources, and virtual communities that promote collaboration and knowledge sharing.

Schools need to move past solely providing academic curriculums and start focusing on building school 
cultures that empower both students and teachers to navigate the various values and social norms of their 
communities.(15) Schools need to be committed to creating an environment that is a values-based learning 
environment that emphasizes caring relationships, collaborative decision making, and social responsibility. 
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The deep structures and slow-growing processes which can cultivate a sense of values in a human community 
are related to how some schools have successfully achieved a values community, in which all are valued and 
can make a contribution.(16) This also includes helping students develop an understanding of how to address 
sensitive values issues in public and make sound decisions.(17) In this way, values issues can be integrated into 
all levels of schooling and across all disciplines and subjects.

Values education is something that must be given to students in schools, from elementary schools to tertiary 
institutions.(18) Values education is very influential in shaping the character of students to be better and more 
developed. The main aim of education is to shape the values of students.(19) Students who have good values will 
certainly be more useful for their nation and country.(20) Values teachings refer to the good deeds of humans 
as servants of God and humans as social beings who need each other.(21) Values is a cultural phenomenon 
and a human creation, differentiating humans from animals by regulating social life and emphasizing self-
introspection. Values is the basic attribute of being human, intrinsic to human nature.(22) Values education is 
not just teaching about good and bad. However, it is how Values values can be internalized and implemented 
in everyday life. Values education is essential for students, especially in conventional phases where they seek 
recognition and validation from their peers.(19)

Research Questions
1. How do elementary, junior high, and high school teachers understand values education?
2. How is the implementation of values education carried out by teachers at each level?
3. What are the challenges faced by teachers in understanding and implementing values education?

Research Objectives
1. To uncover the understanding of values education among elementary, middle, and high school 

teachers.
2. To analyze the forms and strategies used by teachers at each level of education to implement 

values education.
3. To identify the challenges teachers, face in understanding and implementing values education in 

schools.

METHOD
Design

In this study, a conceptually related case study approach is used, for example, to describe in detail how 
teachers’ understanding and implementation of value education. Case studies are characterized by their 
extreme concentration on specific phenomena in real-life settings.(23) This type of research is when there are 
factors that are much more relevant than data points.(23) A case study is an empirical research study designed 
to examine a current phenomenon in depth and in an actual setting, especially when the line separating the 
phenomenon from its environment is not clear.(23)

Key Informant Determination Technique
The key informant technique is a qualitative research method that has been widely and successfully used 

in several branches of the social sciences and can provide useful contributions to various studies.(24) Its main 
advantages relate to the quality of data that can be collected in a limited time frame and the approach has the 
potential to be useful as a stand-alone research technique or in conjunction with other qualitative methods. 
Characteristics of an ideal key informant:(24)

1. Knowledge: In addition to having access to the desired information, the informant must absorb the 
information in a meaningful way.

2. Willingness: The informant must be willing to communicate his/her knowledge to the interviewer 
and cooperate as much as possible.

3. Communication skills: The informant must be able to communicate his/her knowledge in a way 
that the interviewer can understand.

4. Impartiality: The key informant must be objective and impartial. Any relevant bias must be known 
to the interviewer.

Based on the explanation of the key informant criteria requirements above, the key informant criteria 
determined by the researcher are:

1. Willing to be interviewed and able to explain the values   in physical education
2. Know and understand the values   in physical education well
3. Physical education teachers who are active and integrate values   in physical education
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Informants
Based on the research objectives that have been determined in this study, to answer the formulation of the 

problems that have been determined, the author determines the criteria for selecting the most appropriate 
informants to obtain the information needed accurately, completely, and comprehensively. The criteria for 
selecting informants in this study are organizational administrators, government, academics, and also the 
community who are taken using purposive sampling techniques.

Data collection in this study were physical education teachers from elementary, middle to high school 
levels. The total informants in this study were 30 physical education teachers (10 elementary, 10 middle and 
10 high schools) spread across several cities in West Sumatra Province, Indonesia. All of these respondents were 
physical education teachers who taught in the province of West Sumatra, with teaching experience ranging 
from 5-30 years.

The informants in this study will provide an in-depth look at the understanding, practices, and challenges of 
physical education teachers in integrating values education at the elementary, middle, and high school levels. 
Data collection was conducted through semi-structured interviews, field observations, and document analysis 
with 30 selected teachers who demonstrated the application of universal values in their learning.

The data collection process was conducted in stages, through recording interview narratives and direct 
field observations, with the aim of capturing the authentic and reflective experiences of the informants. All 
interview data was recorded, transcribed verbatim, and then stored digitally in an organized system managed 
using Atlas.ti software.

The information processing process involved open coding, categorization, and the extraction of key themes 
relevant to the research focus. This approach yielded systematic findings regarding (1) teachers’ understanding 
of values education, (2) the implementation of values education in physical education learning, and (3) the 
challenges faced in understanding and implementing values education at each level of education.

Table 1. Research Informant Information

No Gender
(M/F) Educ. TE No Gender

(M/F) Educ. TE No Gender
(M/F) Educ. TE

Elementary School Teacher Junior High School Teacher Senior High School Teacher
SD1 F B 20 SMP1 M B 3 SMA1 M M 7

SD2 F B 13 SMP2 M B 6 SMA2 M M 8

SD3 M B 2 SMP3 M B 4 SMA3 M M 19

SD4 F B 15 SMP4 M B 5 SMA4 M B 33

SD5 F B 15 SMP5 M B 6 SMA5 F M 10

SD6 F B 8 SMP6 M B 5 SMA6 M B 26

SD7 M B 12 SMP7 M B 8 SMA7 M M 3

SD8 F B 12 SMP8 F B 20 SMA8 M B 3

SD9 M B 13 SMP9 M B 2 SMA9 M M 11

SD10 F B 8 SMP10 M B 20 SMA10 M B 4

Note: Educ.: Teacher’s final education
TE: Teaching Experience (in years)
B: Bachelor; M: Master.
M: Male; F: Female.

Data Triangulation
Triangulation is the combination of two or more data sources, researchers, methodological approaches, 

theoretical perspectives or analysis methods in the same study.(25) This combination produces data triangulation, 
researcher triangulation, methodological triangulation, theoretical triangulation, or analytical triangulation.(25) 
When more than one type of triangulation is used, for example, two or more data sources together with two or 
more researchers, the resulting complex triangulation is referred to as multiple triangulation.(25) One of the main 
goals of triangulation validation is to reduce, eliminate, or compensate for the shortcomings of one strategy, 
thereby increasing the ability to interpret the findings. Johnson’s list of strategies includes data triangulation 
(the use of multiple data sources to help understand a phenomenon); method triangulation (the use of multiple 
research methods to study a phenomenon); researcher triangulation (the use of multiple researchers to collect 
and interpret data); and theory triangulation (the use of multiple theories and perspectives to help interpret 
and explain data).(26)

RESULTS
The results of this study reveal in-depth the understanding, practices, and challenges of physical education 
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teachers in integrating values education at the elementary, middle, and high school levels. The findings 
were obtained through interviews, observations, and document analysis of 30 selected teachers who have 
implemented universal values in their learning. The results of the study are presented based on three data 
collection processes, namely: (1) Interviews, (2) Observations, and (3) Document Analysis. The results of the 
study can be seen in the following description:

Interview
The researcher digs deeper into how physical education teachers implement universal values   in schools 

through physical education. After conducting in-depth questions, the researcher then conducts an analysis 
using Atlas.Ti software. The software will analyze three main indicators given to physical education teachers, 
namely: a) teachers’ understanding of values   education across educational levels; b) characteristics of values   
education implementation at different educational levels; c) challenges and collaborative solutions in values   
education.

Table 2. Number of Words that Appear in Interview 
Sessions Related to Teacher Understanding

Teacher Understanding ES JHS SHS

Rules 2 9 13

Student Discipline 5 1 43

Discussion 3 5 6

Support 13 14 10

Empathy 4 7 1

Interaction 6 12 9

Grade Level 4 5 11

Character 6 14 3

Fairness 3 9 5

Success 4 3 4

Honesty 26 14 14

Caring 2 8 1

Self-Confidence 5 3 6

Cooperation 26 42 43

Collaboration 3 0 10

Communication 18 9 24

Values 33 30 32

Understanding 18 3 12

Learning 8 7 8

Close Approach 0 3 9

Value Education 31 33 55

Value Application 2 9 6

Respect 4 4 14

Student Attention 8 2 1

Hands-on Practice 4 8 1

Respect 8 27 15

Sportsmanship 24 44 38

Responsibility 11 23 27
Note: ES: Elementary School
JHS: Junior High School
SHS: Senior High School

Question 1: How do elementary, junior high, and high school teachers understand values   education?
Elementary, middle, and high school teachers’ understanding of value education shows significant variation, 

depending on the level of education and teaching context. At the elementary and middle school levels they 
explained that:

“Teachers tend to focus more on introducing basic values   such as honesty, discipline, and cooperation. 
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However, there are challenges in implementing these values   practically, especially because of the limited 
experience of students at this level. For example, students in elementary and middle school may not dare to 
try more complex activities, so teachers must provide supportive learning experiences”.

Meanwhile, the high school teacher informant explained:
“At the high school level, the understanding of value education is more in-depth, with an emphasis on the 

application of values   in the context of everyday life. Teachers at this level strive to shape students’ character 
through practical experience and reflection, and encourage students to value sportsmanship and cooperation 
in sports activities”.

Still related to the first question, with the exploration of other questions related to how the role of teachers 
in providing value teaching?

“Teachers at all levels of education are role models for students. They must demonstrate behavior that 
reflects the values   taught, such as sportsmanship and cooperation. For example, in sports, teachers must teach 
students to respect opponents and accept defeat with an open heart. While at the high school level, teachers 
use more discussion and reflection methods to help students understand and apply these values. They also try 
to involve parents in the educational process to reinforce the values   taught in school”.

And the last question is how does value education impact students’ daily lives?
“Value education is expected to bring positive changes in students’ attitudes, such as increasing respect, 

cooperation, and discipline. Students involved in value education show improvements in their ability to interact 
with friends and teachers, as well as in respecting existing rules and norms”.

Based on the results of the interview session, at least we found several words that were often said by 
physical education teachers related to physical education teachers’ understanding of universal values.

Overall, teachers’ understanding of values   education varies by education level, with teachers at the high 
school level having a more complex and in-depth approach. All teachers, however, have an important role in 
shaping students’ character through teaching values   that are relevant to their lives.

Question 2: How is the implementation of values   education carried out by teachers at each level?
The implementation of values   education by teachers at each level (elementary, junior high, and senior 

high) is carried out with different approaches, according to the characteristics of the students and the learning 
context. Approaches taken:

“At the elementary school level, teachers focus more on introducing basic values   such as honesty, discipline, 
and cooperation. They use games and physical activities to teach these values   in a practical way. Teachers act 
as role models by demonstrating good behavior, such as respecting friends and accepting defeat with an open 
heart. At the junior high school level, teachers begin to integrate values   in the context of sports. They teach 
the value of sportsmanship and the importance of respecting opponents in games. Teachers encourage parental 
involvement in supporting values   education at home, so that the values   taught at school can be reinforced in 
the family environment. At the senior high school level, teachers have a more in-depth and complex approach. 
They not only teach values, but also encourage students to apply them in everyday life and in broader contexts. 
Teachers serve as guides who help students overcome challenges in applying values, as well as provide emotional 
support and motivation”.

“The implementation of value education by teachers at each level of education has different characteristics, 
with an emphasis on the introduction of values   in elementary school, application in the context of sports in 
junior high school, and analysis and reflection in high school. All teachers play an important role in shaping 
students’ character through teaching values   that are relevant to their lives”.

Question 3: What are the challenges faced by teachers in understanding and implementing values   education?
The challenges faced by teachers in understanding and implementing values   education at various levels of 

education (elementary, junior high, and senior high school) include several important aspects. The following 
is a summary of these challenges:

“a) student Attitudes and Motivation: many students are less motivated to apply the values   taught, especially 
if they are more focused on competition and winning in sports activities; b) student Character: some students 
have poor character, which may be caused by a lack of support from the home environment. This makes it 
difficult for teachers to instill positive values; c) limited Time and Resources: the time available to teach values   
in physical education is often not enough to discuss them in depth. Many schools do not have adequate sports 
equipment, so teachers must modify games or activities to still be able to teach these values; d) differences in 
Student Backgrounds: students come from various backgrounds that affect their understanding and application 
of values. These differences can create difficulties in creating understanding among students; e) a home 
environment that does not support values   education can be a major challenge for teachers. Students who do 
not receive support at home may struggle to apply the values   taught in school. Parental support is essential, but 
often lacking. Teachers feel the need to involve parents more actively in supporting values   education at home”.
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Observation
Observations of physical education learning practices revealed various concrete forms of universal values 

implementation by teachers at three levels of education. Throughout the learning process, researchers noted 
interaction patterns, pedagogical approaches, and social situations that reflected the integration of values such 
as responsibility, cooperation, honesty, and respect. These observational findings corroborated the interview 
results and provided a direct view of how these values were internalized in physical education activities on the 
school field. Based on observations, researchers obtained several main points, and became one of the important 
findings to be followed up. Among others: a) The implementation of universal values   has indeed been carried 
out by physical education teachers during learning, it’s just that the implementation has not run smoothly 
and there have been a few problems, especially class management that has not been well coordinated. This is 
because the implementation that has been carried out has not been fully programmed properly; b) Based on 
observations, it was found that students are still not familiar with universal values   education through physical 
education, many students still do not get a sense of these universal values   (especially learning carried out at 
the elementary school level). While learning at the high school level, researchers found student responses who 
were very quick to understand what was targeted in the learning. c) Although the learning of universal values   
has not been maximized, there has been a change in students’ attitudes which has become better than before. 

Document Analysis
The documents analyzed included lesson plans (RPP), syllabi, daily journals, and teacher evaluation tools. 

These documents identified that some teachers explicitly included values such as sportsmanship, responsibility, 
and cooperation in both learning objectives and core activities. This finding reinforces the indication that values 
education is not only present in practice but is also beginning to be systematically designed into lesson planning. 
Based on the documents that researchers have, available syllabus documents and learning implementation 
plans, there is no program that is intentionally applied to universal values. Teachers still make many learning 
objectives based on physical and motor skills. Although there are components of attitudes such as cooperation, 
honesty, respect, enthusiasm and sportsmanship, it is still unclear regarding their implementation. So that the 
results of the implementation of universal values   cannot be said to be completely successful. There needs to 
be a program that is truly written and deliberately arranged to get maximum results and have an impact on 
students.

DISCUSSION
Moral decline among adolescents can occur due to a failure in the socialization process within the family 

environment and the social environments in which they interact.(19) Adolescents involved in peer groups are at 
risk of engaging in actions that conflict with moral values, such as fighting, cheating, bullying, and vandalism, 
due to the influence of their peers.(19) In this context, interactions with peers have a significant impact on 
students’ moral behavior.(19) When students spend more time with their peers, this influence unconsciously 
shapes their attitudes, actions, and behavior.(19) Therefore, moral and character education is an important part 
of the educational process so that individuals grow with strong personalities and moral integrity.(27) However, in 
reality, the role of ethics education in regulating behavior is now weakened because it is only integrated into 
civics lessons, not as a stand-alone subject.(28)

Advances in information technology also present their own challenges. While widespread access to 
information can be utilized positively, without adequate value guidance, it can accelerate the shift in moral 
values among adolescents.(29) This shift occurs along with a diminishing understanding of the values of virtue, 
honesty, responsibility, and social concern.(30) Therefore, the role of schools is very strategic in shaping students’ 
values, as schools are not only places for transferring knowledge but also arenas for character formation through 
interactions, institutional structures, and the implemented curriculum.(30) Research shows that students’ current 
moral condition is moderate, while teacher competence tends to be good, but has not been fully maximized 
in moral development.(19,31,32,33,34)

These research findings reinforce the importance of values education in addressing the challenge of 
moral degradation, particularly through physical education instruction. Physical education teachers at the 
elementary, middle, and high school levels have demonstrated a commitment to instilling universal values such 
as sportsmanship, cooperation, responsibility, and respect through contextual physical activities. However, it 
was found that teachers’ understanding of values education is highly dependent on their teaching level and 
experience. At the elementary level, values instillation is more introductory through direct methods and role 
models. Meanwhile, in middle school, teachers are beginning to encourage the application of values in social 
interactions and sports activities, and at the high school level, the approach has already touched on ethical 
analysis and reflection on real-life moral issues faced by students.

This aligns with the view that values education must be developed from an early age through habituation, 
integration into learning, and a conducive school environment. Teachers play a significant role as role models, 
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guides, and facilitators in shaping students’ character.(31) Therefore, values education cannot be separated 
from the primary function of schools in producing a generation that is not only academically intelligent but also 
ethically and spiritually strong.

Values education is crucial in shaping prosocial behavior, especially given the increasing tendency toward 
aggression among adolescents.(12) Not only students but also school leaders are vulnerable to moral deviations if 
they lack a strong foundation of values, which can ultimately have a negative impact on the educational climate 
and the wider community. Therefore, schools play a crucial role in preventing moral crises and developing a 
generation with social sensitivity, ethics, and civic responsibility.(33,35)

This study also found that the success of values education is strongly influenced by external factors, such as 
parental support and a home environment that aligns with the values instilled in schools. Teachers reported that 
family involvement in strengthening values education remains minimal, leading to inconsistencies in students’ 
values implementation outside of school. This reinforces the notion that character education cannot be solely the 
responsibility of schools but must holistically involve families, communities, and religious institutions.(36,37,38,39) 

Teachers’ Understanding of Values Education Across Educational Levels
This study found that physical education teachers’ understanding of values education differed at each 

educational level. At the elementary school level, teachers understood values education as an effort to instill 
basic moral values such as honesty, discipline, and respect through simple approaches such as providing 
advice, role modeling, and praising good behavior.(40) This aligns with the developmental needs of elementary 
school-aged children, who still think concretely and require an environment that supports positive character 
development.(41,42) This approach is consistent with literature that emphasizes the importance of a learning 
environment that supports early value formation.(43)

At the junior high school level, teachers’ understanding deepened, with efforts to link values education to 
students’ personal experiences and social issues. Teachers used group discussions, case studies, and debates to 
foster critical thinking about moral dilemmas students face daily.(44) The values taught were not only instilled 
but also reflectively cultivated through social interactions and collaborative physical education activities. 
Teachers also recognized the need to involve parents to consistently reinforce values at home.(44)

Meanwhile, high school teachers had a more complex and systematic understanding of values education. 
They see it as a foundation for helping students build a personal ethical framework to face the moral challenges 
of adulthood.(37,43) The approach used includes philosophical discussions, ethical analysis, and involvement in 
community service projects, so that values are not only taught but also experienced critically and practically.
(37,45) This aligns with the view that character education must encompass dimensions of social responsibility, 
ethical decision-making, and moral courage.(44)

In its implementation, values learning is carried out in stages according to the characteristics of the students. 
Elementary school teachers emphasize introducing values through simple physical games; junior high school 
teachers begin integrating values in the context of sports and social relationships; while high school teachers 
emphasize internalizing values through reflection and real-life application in students’ lives. However, this 
study also found that the implementation of values education is not yet fully systematic and still relies heavily 
on individual teacher initiative, not explicitly programmed in lesson planning documents (RPP and syllabus).

Challenges faced by teachers include low student motivation, unsupportive family backgrounds, limited 
time, and a lack of specific training for integrating values into physical education. Differences in student 
character and ability also hinder the alignment of understanding and application of values. These findings 
reinforce the importance of collaboration between teachers, students, and parents to create sustainable values 
reinforcement across various contexts of students’ lives.(44)

Thus, values education in physical education lessons can be an important strategy in shaping a generation with 
character, if supported by strong teacher understanding, structured lesson planning, and ongoing involvement 
of the family and school environment.

Characteristics of Values Education Implementation at Different Educational Levels
Research results show that the implementation of values education by physical education teachers has 

different characteristics at each level of education, tailored to students’ levels of cognitive, social, and 
emotional development.

At the elementary school level, teachers tend to focus on introducing basic values such as honesty, cooperation, 
and discipline. These values are instilled through direct and concrete methods, such as games, stories, songs, 
and through role models in the teacher’s daily behavior.(42,46,47) Teachers act as consistent role models, creating 
a positive and safe learning environment where students feel valued and cared for. In addition to classroom 
learning, values are also integrated into extracurricular activities, social interactions, and students’ daily 
routines, supporting holistic character development.(48)

At the junior high school level, the implementation of values education begins to focus on applying values 
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in a broader social context. Physical education teachers link values to real-world situations, such as teamwork, 
sportsmanship in competitions, and ethical decision-making in interactions between students. Values are also 
integrated into various subjects, such as social studies, history, and language, to foster students’ awareness of 
their role in society.(49) At this level, students are encouraged to think critically and take responsibility for their 
actions within their groups and at school.

Meanwhile, at the high school level, values implementation takes a more reflective and analytical approach. 
Teachers facilitate ethical discussions, case analyses, and community service activities to instill the values of 
justice, social responsibility, and concern for global issues.(50) The learning process is geared toward enabling 
students to critically assess situations and make decisions based on moral considerations. In this regard, values 
are taught not only as social norms, but as life principles that must be practiced in real life.

In addition to the learning approach, schools also create a culture of values through traditions, written 
codes of ethics, and an inclusive environment that respects differences.(51,52) Teachers play a key role as ethical 
leaders, creating a shared vision and instilling the values of justice and integrity through concrete actions. 
Parental involvement is also becoming an integral part of reinforcing the values taught in schools, so that 
students continue to receive similar role models at home.(49,53) Schools that successfully cultivate an ethical 
culture make a significant contribution to preparing students to become responsible and just citizens.(54,55)

Thus, the implementation of values education in physical education has complementary pedagogical, social, 
and structural dimensions. The differing characteristics of each educational level indicate that strategies for 
instilling values must be contextual and tailored to the developmental needs of students at each stage.

Challenges and Collaborative Solutions in Values Education
This study found that physical education teachers face various challenges in understanding and effectively 

implementing values education in schools. One major challenge is the negative attitudes of some students 
toward values education, influenced by family background, social environment, and previous experiences. 
Many students focus more on the competitive aspects of sports and are less responsive to values such as 
sportsmanship, cooperation, and responsibility. This aligns with previous findings that differences in students’ 
values and life experiences can hinder the effectiveness of universal values education.(53,54)

Time and resource constraints are also serious obstacles, especially when values education must be 
integrated into an already dense curriculum. Teachers often lack sufficient time to discuss values in depth 
in physical education lessons and also face limitations in facilities, tools, and relevant learning modules.(55) 
Furthermore, the lack of professional training and substantial expertise in teaching values poses a barrier, 
making implementation intuitive and non-standardized.

Lack of parental support is also a significant challenge. Many teachers reported that the values taught in 
school are not always reinforced at home and may even conflict with parenting styles or norms prevailing in 
the students’ families. This reinforces findings in the literature that parental involvement is crucial for building 
sustainable values education outside of school.(54,55) 

Solutions emerging from field practice emphasize the importance of collaboration between teachers, 
students, and parents, as well as the creation of a safe and inclusive learning environment. Teachers need to 
build open and respectful communication with students, foster empathy and tolerance for diversity, and provide 
reflective spaces for students to explore the meaning of values contextually.(53,54,56) Furthermore, schools need 
to actively involve parents through outreach, parent training, and joint activities that support consistent values 
reinforcement.(55)

In the context of values education linked to environmental and sustainability issues, challenges also include 
reliance on traditional learning methods and minimal integration of environmental values into the curriculum, 
which creates a gap between learning content and students’ real-life practices.(57,58) In low-income areas, 
inconsistent funding leads to low quality and sustainability of values and environmental education programs.
(59,60) Therefore, the development of culturally relevant curricula and the enhancement of teacher capacity to 
address the challenges of a multicultural society are necessary.(56)

Thus, effective values education requires a collaborative approach involving all parties, supported by 
professional training, a contextual curriculum, and learning strategies that bridge universal values with students’ 
real-life situations. These efforts are crucial for developing students with integrity, responsibility, and the 
readiness to become ethical global citizens.Overall, the results of this study indicate that the understanding, 
implementation, and challenges of values education through physical education vary significantly across 
educational levels. Elementary school teachers tend to prioritize a concrete and simple approach to introducing 
core values, while middle and high school teachers are beginning to develop more reflective and critical 
strategies. Although teachers demonstrate a strong commitment to instilling universal values such as honesty, 
cooperation, and responsibility, their implementation practices are not yet fully systematic and still face 
various structural and cultural barriers.

Challenges faced by teachers include a lack of time, resources, family support, and limited professional 
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training. Differences in student backgrounds and the mismatch between values taught in schools and those 
practiced at home also exacerbate the gap in the internalization of values. Nevertheless, these findings also 
suggest that collaboration between teachers, students, and parents, as well as the creation of a safe and 
supportive learning environment, can strengthen the effectiveness of values education.

Based on these findings, further research is recommended to develop innovative and effective methods for 
teaching values education, including the use of project-based approaches, real-life experiences, and reflective 
learning that actively engage students in social and community life. Future research should also evaluate the 
long-term impact of values education on student learning outcomes, including affective, social, and cognitive 
aspects.

Furthermore, further exploration is needed on the integration of environmental education into values 
education, particularly in the context of cross-disciplinary learning such as language and social studies. This is 
crucial for fostering environmental awareness and disaster preparedness from an early age. Future research 
should also examine how values and environmental education can be linked to community service programs, 
fieldwork, and community-based activities that have a real impact. Another strategic recommendation is to 
encourage social responsibility and values education to be integrated not only within specific subjects but also 
throughout the curriculum, through interdisciplinary, scientific, and cultural learning experiences.

Therefore, the future direction of values education development must be comprehensive, applicable, 
and contextual, to address the challenges of the times and shape a young generation with strong character, 
environmental awareness, and responsibility for the future of the global community.

CONCLUSIONS 
This study revealed that physical education teachers’ understanding of values education at the elementary, 

middle, and high school levels showed significant variation. Elementary and middle school teachers generally 
understood values education as an effort to introduce basic values such as honesty, discipline, and cooperation. 
Meanwhile, high school teachers had a more complex and reflective understanding, emphasizing the application 
of values in real life and encouraging students to reflect on their learning experiences. At all levels, teachers 
recognized their role as primary role models in instilling values, as well as the importance of parental 
involvement in supporting the values taught in school.

Teachers’ implementation of values education also showed differences based on educational level. At the 
elementary school level, the approach was practical through simple games and physical activities. Teachers 
acted as positive behavioral models by demonstrating sportsmanship, respect for others, and responsibility. 
At the middle school level, values began to be integrated into the context of more structured sports games, 
with an emphasis on sportsmanship and respect for opponents. Meanwhile, at the high school level, teachers 
encouraged students to not only understand but also internalize values through discussion, reflection, and 
guidance in facing the challenges of applying values in real life. However, this implementation has not been 
fully systematically programmed and still relies on the initiative of individual teachers.

The main challenges teachers face in understanding and implementing values education include: low 
student motivation and initial character, limited time and resources, lack of family support, and uneven student 
backgrounds, which influence understanding of values. Teachers also experience limitations in terms of training 
and technical guidance for effectively integrating values into learning. Observations indicate that despite 
efforts to integrate values in the field, their implementation is not optimal, particularly at the elementary 
school level, indicating students’ unpreparedness to understand the deeper meaning of values. Meanwhile, 
high school students demonstrate a more mature response in understanding and practicing the values taught.

Document analysis supports this finding, as most lesson plans and syllabi do not explicitly incorporate 
universal values. Values such as cooperation, sportsmanship, and honesty are listed in affective objectives, but 
have not been systematically integrated into learning strategies and evaluations. This suggests that although 
values have been implemented in practice, thorough planning and curriculum strengthening are still essential 
for optimal implementation of universal values in physical education learning and for long-term impacts on 
students.

Thus, values education in physical education lessons at school requires strengthening teachers’ conceptual 
understanding, systematic lesson planning, contextual implementation strategies, and support from the school 
and family environment so that universal values can be effectively internalized by students.
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