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ABSTRACT

Introduction: quality learning is essential to achieve national education goals. However, current practices 
often neglect students’ mental health needs, and focus more on academic achievement.
Objective: the purpose of this study was to analyze the need to develop a Developmentally Appropriate 
Practices (DAP) learning model that specifically targets the mental health of elementary school students.
Method: this study used a qualitative case study design approach, involving 30 teachers and 3 mental health 
professionals from Surakarta city. Data were collected through in-depth interviews with educators and 
mental health professionals, as well as classroom observations. Data were analyzed thematically to identify 
relevant patterns and themes related to the development of the DAP learning model. Interview guides and 
observation sheets were used as research instruments.
Results: the findings revealed three main problems: 1) lack of attention to mental health aspects in the 
curriculum and learning practices, with an exclusive focus on academic performance; 2) lack of trained 
personnel to address mental health needs in schools; and 3) students face challenges in adapting to academic 
and social demands, which can lead to stress and mental health problems. The DAP learning model can 
improve the mental health of elementary school students by integrating emotional, social, and academic 
aspects, thereby fostering a supportive environment that increases students’ sense of connectedness and 
confidence in learning.
Conclusion: the development of the Developmentally Appropriate Practices (DAP) learning model is essential 
to address the mental health needs of elementary school students. By incorporating emotional and social 
dimensions into educational practices.

Keywords: Learning Model; Developmentally Appropriate Practices; Students’ Mental Health; Learning to 
Prioritize Students’ Potential.

RESUMEN

Introducción: el aprendizaje de calidad es esencial para alcanzar las metas nacionales de educación. Sin 
embargo, las prácticas actuales a menudo descuidan las necesidades de salud mental de los estudiantes y se 
centran más en el rendimiento académico.
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Objetivo: el propósito de este estudio fue analizar la necesidad de desarrollar un modelo de aprendizaje 
de Prácticas apropiadas para el desarrollo (DAP) que se dirija específicamente a la salud mental de los 
estudiantes de la escuela primaria.
Método: este estudio utilizó un enfoque de diseño de estudio de caso cualitativo, en el que participaron 30 
maestros y 3 profesionales de la salud mental de la ciudad de Surakarta. Los datos se recopilaron a través de 
entrevistas en profundidad con educadores y profesionales de la salud mental, así como observaciones en el 
aula. Los datos se analizaron temáticamente para identificar patrones y temas relevantes relacionados con 
el desarrollo del modelo de aprendizaje DAP. Se utilizaron guías de entrevistas y hojas de observación como 
instrumentos de investigación.
Resultados: los hallazgos revelaron tres problemas principales: 1) falta de atención a los aspectos de salud 
mental en el currículo y las prácticas de aprendizaje, con un enfoque exclusivo en el rendimiento académico; 
2) falta de personal capacitado para abordar las necesidades de salud mental en las escuelas; y 3) los 
estudiantes enfrentan desafíos para adaptarse a las demandas académicas y sociales, lo que puede generar 
estrés y problemas de salud mental. El modelo de aprendizaje DAP puede mejorar la salud mental de los 
estudiantes de la escuela primaria al integrar aspectos emocionales, sociales y académicos, fomentando así 
un entorno de apoyo que aumenta el sentido de conexión y la confianza de los estudiantes en el aprendizaje.
Conclusión: el desarrollo del modelo de aprendizaje de Prácticas apropiadas para el desarrollo (DAP) es 
esencial para abordar las necesidades de salud mental de los estudiantes de la escuela primaria, incorporando 
dimensiones emocionales y sociales en las prácticas educativas.

Palabras clave: Modelo de Aprendizaje; Prácticas Apropiadas Para el Desarrollo; Salud Mental de los 
Estudiantes; Aprender a Priorizar el Potencial de los Estudiantes.

INTRODUCTION
In the context of education in Indonesia, the curriculum is designed to develop students holistically, 

including academic, social, emotional, and physical abilities. Effective curriculum development that is 
aligned with students’ needs is key to ensuring the achievement of comprehensive educational goals, covering 
cognitive, affective, and psychomotor aspects.(1,2,3) Therefore, a learning model that can accommodate all 
aspects of student development in a balanced manner is needed. The importance of an integrated and 
adaptive learning model lies not only in its ability to cover various aspects of student development but also 
in its ability to adapt to social dynamics and technological advances that continue to develop.(4) Such learning 
models should be able to respond to student’s individual needs while facilitating collaboration and active 
engagement in the learning process. 

Mental health in primary school students is an important aspect that often goes unnoticed. Mental health 
in primary school students is a very important but often overlooked aspect. As mental health significantly 
affects their overall well-being and academic performance, a comprehensive approach that integrates 
mental health education into the curriculum and classroom practices is needed.(5) Research has shown that 
a strong foundation in mental health can lead to increased student engagement, better social skills, and 
better academic outcomes, highlighting the need for an educational framework that prioritizes emotional 
and psychological support along with academic achievement.(6,7) In addition, implementing holistic learning 
models based on developmentally appropriate practices can help create an environment that supports 
students’ mental well-being while supporting their growth and development.(8,9) In line with the statement 
that curriculum is a collection of arrangements and rules for objectives, subject matter, teaching strategies, 
and resources that serve as a roadmap for carrying out teaching activities to fulfill federal educational 
objectives.(10,11) This approach, which often involves project-based learning or problem-based learning, allows 
students to develop critical thinking skills, creativity, and problem-solving abilities, all of which are crucial in 
a changing world.(12,13,14) Schools must create a conducive situation, and provide programs that allow students 
to develop their potential and abilities, quality learning, a good environment, and various other factors.(15)

Holistic Learning Model Based on Developmentally Appropriate Practices is one of the learning approaches 
that can be developed to achieve comprehensive educational goals. This model emphasizes active and 
student-centered learning that is in line with the developmental needs of early learners, by fostering not only 
their academic skills but also their mental and emotional well-being, thus creating an environment conducive 
to holistic growth(16,17) the impact of the Holistic Learning Model Based on Developmentally Appropriate 
Practices is expected to improve students’ mental health while supporting the achievement of national 
education goals.(18) This is in line with education which aims to prepare students for the future based on their 
potential.(19)
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The purpose of this study is to analyze the development of a holistic learning model based on 
Developmentally Appropriate Practices on the mental health of elementary school students. To achieve 
this goal, it is important to evaluate current educational practices, identify gaps in mental health support, 
and understand how a holistic approach can better serve the diverse needs of elementary school students, 
thus creating a healthier learning environment that supports both academic and emotional well-being. 
Stakeholders, including educators, mental health professionals, parents, and students themselves, will be 
critical to effectively implementing this analysis, as their insights can provide a comprehensive understanding 
of the various challenges that surround mental health in primary education settings.

The contribution of this research is that it provides a clear framework for developing and implementing a 
holistic learning model integrated with developmentally appropriate practices, which can catalyze promoting 
the mental health of primary school students. It is hoped that this model can help identify and address 
existing gaps in current mental health support, and provide solutions that can be adapted to meet the needs 
of diverse students. 

METHOD
Type of Study

This research utilized a qualitative approach with a case study method, focusing on the mental health of 
primary school learners.

Population and Sample
The study population comprised educators, students, school principals, mental health professionals 

(including counseling teachers and school psychologists), and parents. Purposive sampling was employed 
to select participants who could provide valuable insights into the mental health dynamics within primary 
schools.

Study Variables
Key variables included the mental health status of primary school learners, current educational practices, 

and stakeholder perceptions regarding mental health challenges and needs.

Data Collection Methods and Instruments
Data were collected through in-depth interviews with stakeholders, classroom observations, and a 

systematic literature review. The instruments used included interview guides and observation sheets. The 
research stages included:

1)	 Conducting a systematic literature review to understand holistic learning concepts and their 
relationship with students’ mental health.

2)	 Performing in-depth interviews with educators, mental health professionals, and parents to 
identify needs and challenges.

3)	 Observing classroom practices to analyze their impact on student well-being.
4)	 Ensuring data validity through technical triangulation and source triangulation.

Statistical Techniques and Procedures
The data were thematically analyzed to identify patterns and themes relevant to the development of 

holistic learning models and evidence-based recommendations for improving students’ mental health. While 
this qualitative study does not apply traditional statistical techniques, thematic analysis included systematic 
reduction, display, and verification of data to formulate actionable recommendations.

Ethical Parameters
Ethical considerations included obtaining informed consent from all participants, ensuring confidentiality 

of responses, and providing participants the right to withdraw from the study at any time. Ethical approval 
was secured prior to data collection to safeguard the welfare of all participants involved in the research.

RESULTS
Curriculum that does not pay attention to students’ mental health.

Learning practices implemented in schools focus on academic achievement alone, thus forgetting the 
development of students’ mental, social, emotional, and skill aspects. The trend of academic achievement 
is still an interesting topic in coloring the school curriculum. This is as seen in the following interview in 
table 1.
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Table 1. Interview Results
Aspect Interview Results Informant
School Curriculum “In the implementation of the current curriculum, we still prioritize the 

academic achievements of our students first, where our school is still lagging 
for academic aspects, this can be seen in the results of assessments carried out 
periodically”.

Principal, Assessor, 
and 5th grade 
teacher

Learning Experience “Learning prioritizes literacy and numeracy. We still don’t understand what the 
concept of mental health is?”
“I have heard the term mental health but I don’t understand the concept 
and application, in practice students are more emphasized on literacy and 
numeracy activities”.

4th grade teacher, 
Principal

Learning Process “The learning process that has been carried out so far uses the learning process 
as usual only more aspects of literacy and numeracy such as students reading a 
lot, presentations, discussions and completing sums in literacy”.
“When I teach, I always advise at the beginning of the learning activity”

4th-grade teacher, 
and 5th-grade 
teacher 

Learning climate-
atmosphere

“The learning atmosphere is still conducive, the children are very enthusiastic 
about learning and I think their mental condition is healthy because if they are 
usually mentally unhealthy, they are always cranky and disruptive”.
“Although our school is still one of the new schools implementing IKM, our 
school already has a good learning environment physically, well the standard. It 
still takes time to get better, for the psychological environment, please check 
with the children

2nd-grade teacher 

Table 2. Observation Results

Observation Aspects Observation Results

Learning environment •	 The learning atmosphere is still based on material content
•	 The learning environment has not emphasized student wellbeing and children’s mental 
health, it can be seen that there are students who are alone.
•	 There are still students who strike school because they are not comfortable in school/class.
•	 The learning atmosphere has not accommodated students’ varied abilities.

Learning Process •	 The process only accommodates students with good academic performance
•	 The learning process is still dominated by teachers and smart students only.
•	 There is still minimal use of innovative learning media and teachers still only review student 
worksheets.
•	 There is no mapping of children’s learning abilities, teachers have not yet done differentiated 
learning.

Student’s experience •	 Many students experience high levels of stress due to heavy academic demands. 
•	 Busy exam schedules and tight deadlines. 
•	 Homework procrastination, stress, and decreased quality of assignments. Due to difficulties 
in managing time

Untrained Resources in Addressing Mental Health Needs.
Effectively within the school setting, leading to missed opportunities for early intervention and support 

systems that could improve resilience and emotional well-being among students. Furthermore, the existing 
stigma towards mental health issues often inhibits open discussion and support, further exacerbating the 
challenges students face in achieving optimal mental well-being and academic performance. Given these 
challenges, further research is expected to help develop more effective strategies for the integration of 
developmentally appropriate practices with mental health in the curriculum and school environment, so that 
students can benefit from a more holistic and supportive approach to learning. In addition, strategies that 
engage educators, mental health professionals, and parents in the development and implementation of holistic 
learning models will be critical to creating a school culture that supports students’ mental health holistically 
and sustainably. This is based on the following interview data:

Table 3. Interview Results
Aspect Interview Description Informant
Teacher’s condition “I still do not understand the implementation of the Merdeka curriculum 

well, and I am not familiar with the concept of mental health.
“Urgent things that have been recommended to the principal are related 
to IHT and workshops on emotional side learning that supports student 
mental health”.
“As a counseling teacher, it is not only my obligation to maintain students’ 
mental health but this is the role of all school stakeholders”

5th grade teacher, 
Guidance and 
counseling teacher, 
School Psikolog.
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Teacher’s Competence “I am an old school teacher, different from today’s Gen Z teachers, for 
me children’s mental health is my learning priority. The important thing is 
that the children enjoy learning with me”.
“Mental health problems usually affect teenagers and adults, for me my 
students are fine”.
“Students may not have adequate study skills, such as effective note-
taking techniques or efficient study strategies, which may hinder their 
ability to absorb and remember information”.
“Transitioning from more traditional teaching methods to more modern 
methods, such as project-based or digital learning, can make students feel 
uncomfortable and difficult to adapt”

2nd-grade teacher

Implementation of an 
independent curriculum

“The current implementation of the new curriculum provides flexibility for 
students but it is very difficult for us old people to implement it because 
there are many things I have to learn including digital skills”.
‘’I welcome this curriculum because students can be encouraged to 
collaborate and think critically. The implementation of the Merdeka 
curriculum is relevant to the mental well-being of children, where the 
emphasis on the Pancasila learner profile can make children have good 
character”.
“Some students have difficulty in understanding subject matter that is 
more complex or different from the previous curriculum. This affects the 
enthusiasm to take part in lessons”

2nd, and 3th grade 
teacher 

 

The interview excerpt above shows the importance of understanding and skills in addressing mental health 
for various professions and settings. Without adequate training, mentoring from HR-related elements can have 
difficulty in providing effective support.

Student Difficulty in Adapting to Academic Demands
This can lead to more serious distress and mental health issues. As the pressure to meet academic and 

social expectations increases, students often experience stress that can negatively impact their mental health, 
so effective strategies are needed to address these challenges and create a more supportive environment for 
students’ holistic development. As the following interview results show:

Table 4. Interview Result
Aspect Interview Description Informant
Academic Demands “I see that some students are happy when learning projects, because it will 

provide space for them to explore their abilities, the opportunity to try is 
greater, but some children are still confused and silent, it is difficult for them 
to apply”.
“As a principal, I don’t force children even though the school demands are 
quite high related to literacy and numeracy, for me when they feel happy 
learning”.
“but when they are demanded too much about this material, it will affect their 
enthusiasm for learning

4th-grade teacher 

Principal

Student condition ‘’I feel that I’m mentally fine in Grade 3, but my seniors usually say that in the 
upper grades (5-6) the learning has to be very serious and sometimes they get 
stressed”.
“Yes, sometimes I enjoy learning, sometimes I get bored, and the learning 
atmosphere is sometimes boring”.
“I find it difficult to adjust to learning conditions that only focus on learning 
situations drilling questions, reviewing LKPD only”.
“I need a different atmosphere, I want a guidance counselor who understands 
the condition of us sixth graders”

Students in Grades 
2, 3 & 5-6

Loss of Motivation

Social Skills Issues

“Some students lose motivation to learn due to the heavy academic load, 
“Unsatisfactory learning outcomes seen in the school’s literacy and numeracy 
results, 
“Lack of student interest during lessons if we are not sensitive, it will continue”.
“Students have social skills problems, such as interacting with classmates, 
working in groups, and good communication with peers in terms of lessons 
have not gone well”.
“Some students are still shy to establish interactions to complete the learning 
process”

2nd and 3th grade 
teacher 

Learning Committee 
Teacher
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DISCUSSION
Curriculum Implementation that Doesn’t Pay Attention to Mental Health Aspects

Based on the results presented in the table, there are indications that the current curriculum and learning 
practices in schools focus more on academic achievement, with less attention to students’ mental health 
aspects. Many schools still prioritize academic achievement as the main indicator of educational success, 
often neglecting the development of students’ mental, social, emotional, and skill aspects.(20) This emphasis 
can neglect the holistic needs of students, which are important for their overall development.(21) The lack of 
understanding and training on mental health among educators may hinder the integration of this aspect into 
the curriculum.(22) Teacher education on mental health is essential so that they can effectively support students’ 
emotional and psychological needs. In line with(23) who stated that the implementation of the independent 
curriculum in driving schools is implemented in an integrated manner by emphasizing the skills aspects of 
students through strengthening the Pancasila profile project. 

While literacy and numeracy are important parts of the curriculum, too narrow an approach can neglect 
important aspects of learning involving social and emotional skills.(24,25) A more balanced approach to learning 
should integrate a range of skills to support students’ holistic development. A conducive learning atmosphere 
is important, but assessment of students’ mental health should be based on more objective measurement tools 
and more in-depth evaluation methods.(26,27) Students’ mental health is not always obvious from daily behavior 
and requires more systematic attention and evaluation.

Based on observations of various aspects of learning environments, teaching and learning processes, and 
student experiences, some significant issues need to be addressed to improve the quality of education and 
student well-being. Learning environments that focus only on material content and do not pay attention to 
student well-being can cause discomfort and stress among students.(28) Schools need to create an inclusive 
and supportive environment and pay attention to students’ mental health. A positive learning atmosphere can 
increase student engagement and reduce feelings of isolation.

Teaching and learning processes that are not inclusive and do not accommodate all students’ abilities 
can hinder the development of students who do not fall into the category of “smart” or high achievers. The 
use of innovative learning media and differentiated approaches is important to meet diverse learning needs 
and support all students effectively in classroom management.(23) High levels of stress among students can 
negatively impact their mental and academic health. It is important to create a balance between academic 
demands and adequate support to help students better manage their stress and time. (23) Interventions that 
focus on time management, stress reduction, and emotional support can improve students’ well-being.

Untrained Resources to Address Mental Health Needs.
Results show that understanding and training related to mental health among educators is still very 

limited. This issue leads to missed opportunities for early intervention and support systems that can improve 
students’ emotional well-being.(29) Lack of understanding and skills in addressing mental health can hinder the 
effectiveness of support provided to students. Untrained teachers may struggle to recognize signs of mental 
health problems or to implement strategies that can support students’ emotional well-being. Adequate training 
in mental health is important to ensure that educators can provide effective and thorough support.(5) 

Implementation of the new curriculum must be accompanied by appropriate training and support for teachers 
to successfully address these challenges. Curricula that support students’ mental well-being must be matched 
by teachers’ understanding and skills in implementing relevant new teaching methods. Continuous professional 
development and technical support for teachers can help them adapt and provide better support to students.(30) 
The stigma associated with mental health often hinders open discussion and needed support. This exacerbates 
the challenges students face in achieving optimal mental well-being and academic performance. Therefore, 
it is important to integrate mental health training in professional development for educators and develop 
strategies that engage the entire school community in creating a culture that supports mental health across 
the board.(31)

Students’ Difficulties in Adapting to Academic Demands
Based on the data results, several factors affect students’ mental health in the school environment, especially 

related to academic demands and learning conditions. High academic demands often add to the burden of 
stress for students. The emphasis on high academic achievement without regard to emotional well-being can 
lead to stress and decreased motivation to learn. Therefore, it is important to adopt a more holistic approach 
to learning that focuses not only on academic achievement but also on students’ mental well-being.(32)

This shows the importance of having an adaptive and supportive learning environment, as well as support 
from guidance counselors who understand students’ emotional and psychological needs. The inability to adjust 
to monotonous learning methods or heavy academic pressure can lead to loss of motivation and mental health 
problems.(33,34) Loss of motivation and social skills issues can have a significant impact on students’ mental 
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health. To address this, schools need to integrate programs that support students’ social and emotional skills 
and provide additional support to help them cope with academic and social stress.(35,36)

CONCLUSIONS 
The results of the analysis show that the development of a Holistic Learning Model based on Developmentally 

Appropriate Practices has the potential to improve the mental health of primary school students in several 
ways. This learning model can integrate emotional, social, and academic aspects, allowing students to feel 
more supported in various aspects of their lives, which in turn can increase their sense of connectedness and 
confidence in learning. Furthermore, this approach can assist in creating a conducive learning environment, 
where students feel safe to express themselves, collaborate with peers, and actively participate in their 
learning process. Moreover, by prioritizing developmentally appropriate practices, this model fosters a sense 
of community within the classroom, which is crucial for mental well-being, as peer relationships significantly 
affect emotional health and overall academic performance in children. Furthermore, the implementation of this 
holistic learning model not only focuses on meeting students’ academic needs but also pays special attention to 
their emotional and social development, which are essential components in overcoming the negative impacts 
of stress and promoting optimal mental health functioning.	

The findings of this study are consistent with the literature which suggests that a conducive school 
environment, with effective mental health programs, can greatly support students’ emotional, psychological, 
and academic development. Schools need to implement strategies that are more inclusive and responsive to 
students’ emotional needs to create a better learning atmosphere that supports their overall development. 
Thus, the development of a Holistic Learning Model based on Developmentally Appropriate Practices offers a 
promising approach to improving the mental health of primary school students.
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